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Abstract: In our classes, where student and learning-centred approaches have been merged with the

curriculum under one roof, focusing on and development of the individual have both been increasingly

important. Learning and teaching experiences, which have been enriched with the individual differences

of every student and have turned into academic synergy, have made learners and learning processes more

meaningful. Thanks to the new approaches and technical infrastructure of the curriculum, those who are

different from their peers and thus need special education can be educated with their normal friends. In

this sense, the structure of the curriculum is seen as a set of relations that can be converted into

educational aims by evaluating individual differences in themselves and melting them in the same pot. The

objective of the research is to discuss and analyse the problem of “to what extent have the transformations

in the curriculum for individual differences in students been reflected into the programs in an educational

aspect and why do they have to be reflected?”
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INTRODUCTION

Education is the main instrument that enables

people to accomplish their individual, environmental

and social aspects and to achieve the ideals of peace,

liberty, social justice and universal gemeinschaft

(fellowship). That’s why it is necessary to ensure a

continuous change and development in education for

the individual, national and global dimensions. In our

era, since the information is accepted as the source of

power, the keystone of the universal change and

development is inevitably education. For this reason,

the aim of the communities trying to transform

themselves into one of the information societies is to

evaluate both the education and learners by considering

from all aspects and to provide a co-ordination among

those progresses . [4 ,10,12]

Especially along with the globalization;

information, which is reshaping rapidly and in a

changeable manner, and its process are gaining

importance. Information affects deeply the daily life at

top speed and expands its interactive settings. Thus,

this progress shaping the individualized instruction

causes people to look at learning and teaching process

from new perspectives and also to reconstruct the new

information according to those approaches . This[2 ,6 ,16]

reconstructed information becomes the individuals’

experiences that they acquire through their own values

under the light of science and in parallel with the

objective reality by synthesizing from their own living.

In other words, it is aimed that the knowledge should

be internalized and interpreted by the learner but not be

presented in a didactive way . In fact, the main[25,1,8,5 ,24]

function of the knowledge which has been

reconstructed a new by the individual is not implicitly

to reach the general data but to wear a heuristic,

empiric and a constructive approach. Therefore, learners

need to reconstruct the data which is coming into their

cognitive schemata by personal life experiences in

o r d e r  t o  u n d e r s t a n d  a n d  in t e r n a l i s e  t h e

knowledge . The foremost point here is to[3 ,20,17,23]

improve probably an active organizational attitude of

the learners in the formal experiences during the

structuring the new information by taking responsibility

rather than being a passive receiver . This[1 4 ]

organization requires that the students take their own

learning responsibility and perform the related tasks. 

The Point of View of the Curriculum about the

Individual Differences 

In our country, the reconstructive learning has been

taken up seriously in the curriculum. Accordingly, the

learning process is student centered. Teaching and

learning occur on a constructivist basis by which

learners initiate the process of conscious knowledge

construction and conceptional change. Therefore,

additional opportunities should particularly be provided

for the learners to enable them to tolerate personal

differences and to activate their understanding of

individual concepts and conceptional learning. This

academic orientation is possible only through an

instructional programme which addresses the individual

differences in a classroom environment and regardes
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them with these differences. Because here what the

important point is not the levels among the individual

differences but learning experiences that will integrate

and melt these differences within a pot. In this context,

as a social fact of our country children with intellectual

impairments are also a part of this process. Thus, It is

necessary to have an education system that does not

define the gaps between the disabled students and non-

disabled students but a system in which the disabled

students are included completely –a system that

provides access to all differences, that’s to say it

should be a system for all . The instructional and[14]

guiding structure of the curriculum has been arranged

according to these differences. As it is understood from

the following table, special educational attainments

peculiar to each course that takes place interdisciplinary

have been included into the learning experiences

congrously in this curriculum. Given samples were

narrowed down with life science course.

However, special education attainments and their

associative places in the interdisciplines belong to each

lesson are very clear.

As it is well understood from the tables, sensibility

and awareness oriented special education is tried to be

developed and disabled students are evaluated in formal

education process. Here special education attainments

might be perceived only for the non-disabled students.

However, it is a well known fact that the number of

the students with special needs that can be included in

“inclusive education” for each regular class is such a

huge amount that it couldn’t be disregarded. As a

result, the arrengements of the curriculum regarding the

special education and - likewise individual differences -

should be appreciated. Unfortunately this doesn’t

entirely relieve the special needs students’ burden who

have to share the same regular class environment with

their normal peers because, both academic and

physical, some extra adjustments depending on the kind

of their disabilities for these students are also required.

That doesn’t mean that the curriculum offers an

additional individualized education to special needs

students; nevertheless, it cares the individual differences

or evaluates each student properly. This is a matter of

fact which will be determined according to the general

characteristics and features of included students. 

How is Fully Included Model Perceived in the

Curriculum?

In our country, fully included model is considered

as a model in which the special needs students spend

the whole day in a regular class with non-disabled

students and take the similar education programme. In

fact, this approach is the contination of the behavioral

perspective that is result –oriented and in which the

individuals are wanted to be included into the equal

assesments. In case of the curriculum which gives

individual prominence and individualises the students’

learning, the student and learning experiences are

restructured according to individual differences. 

For that purpose, the promulgated decree for

inclusive education according to regulations of special

education services of Ministry of National Education

became effective on January, 8, 2000, and it was

defined as special education applications that

supporting education services are provided, and that the

students classified as disabled or special needs remain

in general classrooms virtually all the time together

with non-disabled students either in the formal or

private education process including pre-education,

primary and secondary education and non-formal

training institutions.

The recent drive toward the subject has been based

on the inclusion which is about the disabled children’s

right to participate the same education system with

non-disabled ones. The main purpose of inclusion is to

ensure individualization of learning by the help of

education plans and programmes and to integrate the

disabled and non-disabled students in terms of

educational and social life in the same class by

expanding the borders of this individuation .[13]

Inclusion is the reality of our country as a result

of demographic, economic, psychological and other

reasons and it’s become an applicable field. For that

reason, it is intended that the disabled students would

overcome the difficulties by helping them in order to

gain self confidence, to adopt their conditions, not to

be isolated from their peers, to be a natural member of

the regular class and to participate in all the activities

that the non-disabled students are engaged in as much

as possible. In this way, it is aimed to promote self

acceptance whatever these children’s disability or

special needs are, on the basis of respecting self and

personality development and both these disabled

children and non-disabled ones become more conscious

against the reality of their conditions because children

develop their behaviours by social modelling or

imitating certain attitudes and situations. Positive

modeling is important for the students in the classroom. 

In general, it is assumed that presenting a natural

environment, peers, and school environment will

encourage a sense of belonging into the class .[9 ]

However, that can’t be called as an effort to transform

them into non-disabled students, because its purpose is

to provide provisions for these students to express their

individual abilities and interests in the best way and to

afford an access to the instruction offered in the

general education curriculum.

In short, this is a process that might be ensured by

the means of individualised education programmes.

Lessons redesigned for the students with their

individual  participation  in  mind  contuributed to the
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Table 1: Special Education Attainment for Life Science

CLASS THEME Overall Objectives Behavioural Objectives

1.CLASS M y school A1.1. Being Aware of his/her physical 3.Accepting his/her differences

excitement  appearance and telling them to the others 6.Devoloping skills to express himself/herself

A.1.2. Knowing himself/herself by realizing 7.Being aware of his/her feelings and emotions

 his/her emotions and describing 

himselfherself easily

A.1.4. Planning his/her day and following

 it regularly 13.Completing the given duty on time

A.1.6Accepting that his/her or their friends make

 mistakes during the game 11.Devoloping skills to accept mistakes

A.1.13.Realizing similarities and differences 1.Being aware of the fact that people’s abilities,skills

 between him/her and his/her friends and stenghts can be different

A.1.14. Telling orally what to do to devolop

 good relationships with his/her friends 10. Building good relationships with others

A.1.29.Being familiar with the occupations of 

the school staff and knowing what to do in case

 of emergency 14.Asking for help or information when needed

M y sweet home B.1.17.Accepting that making mistakes is 

natural for himself/herself and his/her family 11.Devoloping skills to accept mistakes

B.1.29.Realizing how he/she feels for the 9.Devoloping skills to control his/her feelings of

people around him/her and expressing them anger, anxiety, etc

accordingly

Yesterday,today,

tomorrow

2.CLASS M y school A.2.3.Taking personal care of himself/herself

excitement  with the help of an adult 14.Asking for help or information when needed

A.2.8.Knowing his/her or his/her 1.Being aware of the fact that people’s abilities, skills

 friends’ powerful sides and stenghts can be different

A.2.9.Accepting that he/she is different

 from his/her friends 2.Being kind to the differences

A.2.10.Realizing that how his/her feelings 7.Being aware of his/her feelings and emotions

 affect his/her friends 8.Being aware of other’s feelings and emotions

A.2.28.Cooperating with his/her friends on

 social club projects at school 15.Devoloping attitude to be cooperative 

M y sweet home B.2.23Controlling his/her different  feelings 9.Devoloping skills to control his/her feelings of 

 and expressing them appropriately to others anger, anxiety, etc

Yesterday,today, 

tomorrow

3.CLASS M y school A.3.2.Accepting that there can be  similarities 1.Being aware of the fact that people’s abilities,skills

excitement or differences among studentsand this is and stenghts can be different

natural

A.3.5.Telling his/her feelings or emotions 9.Devoloping skills to control his/her feelings of 

appropriately in relationships with his/her anger, anxiety, etc

 friends or others

M y sweet home B.3.9Accepting that differences are  naturel 

and behaving kindly to the people

 who have different specialities 2.Being kind to the differences

Yesterday,today, 

tomorrow

* M inistry of National Education (M EB) presentation of the curriculum (Restricted with life sciences)

education realized according to the regular classes.

Individualized education programme, also prevents

overlooking of disabled children so that it could make

possible to care the individual differences and to

facilitate the personality development of the individual

in his/her own process. Knowledge is internalized by

the learner at the end. Since the exclusion of these

children from the other children and environment

influences their emotional and social developments

negatively, it makes their social lives difficult . Being[11]

a part of the classrom environment, especially the

disabled students will need the peer experiences and

gain their places in the classroom group. 

This type of inclusion can be realized if supports,

services, equipments, materials etc., depending on the

special needs of the child- are provided in the

classroom and coordinated with ongoing instruction

because individualized education is also the main goal

in special education. It can’t be expected to be

successfull when the individual differences are not

taken into account in the instructional applications .[18]

The goal of the programme, primary elements of

curriculum including the special needs students and

individualised student concept are all to emphasize
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learning for all students and to provide opportunities to

these students for all levels, inferior to superior. (MEB,

2000, item 4, MEB, 1997). The essential dimension of

the process is the students’ ability to demonstrate more

advanced understandings than at first degree level with

specific emphasis on the educational issues and their

performances. 

Students’ excisting performance forms basic

information about their adequate and inadequate areas.

This information makes contribution to arrange

education life in the program. This is an event to

follow students’s learnings step by step in the

curriculum and to make evaluations. 

Discussion and Recommendations

New curriculum provides the individualized

learning for the individuals who are involved in the

learning process. Whatever the profile of the students

in the classroom, there will be a new goal or a kind of

a relationship with the goal which could be reached

through the curriculum including the learning styles.

Therefore, it is mostly possible that those students

could benefit from the application of the current

curriculum without leaving their peers because the

curriculum spesifically appears as a formal structure

which contains special education functions with cross

disciplines. If we isolate these students from normal

schools, curriculum content, especially from their peers,

there won’t be anything that they will learn from the

friends who are disabled like themselves. Because, in

this program in which academically the disabled

students will be easily adapted, the role of the

individual in public is becoming easy and the sense of

dependence is changing into confidence. So, first of all,

the services should be common so that all the disabled

children from all levels could benefit from the

education and instruction studies. Whatever the ages of

the children, all disabled individuals shoul benefit from

education, which is offered to peers, to raise their

potential to the highest level.

The rights of the student centered learning which

is presented with the curriculum should be given to all

children regardless of obstacle. In our country,

working, education and living rights of the disabled

individuals are determined with the laws. But there are

some difficulties in realising these rights. In the future

studies, we should try to terminate these difficulties.

Another problem in the studies related with the

disabled individuals is not only the limited numbers of

services but also the differences in the quality.

Therefore, increasing the qualities of the given services

should be among the future goals. Also the progression

of the services for disabled individuals is necessary. To

enable the progression between the service suppliers,

cooperation and coordinance are also important.

In our country to make the necessary plans for the

individuals who need special education, the numbers of

these individuals should be known. Unfortunately, there

aren’t any statistics that show the population of the

disabled groups in total students group. Prime Ministry

Disabled Office started a study to determine the

number of the disabled individuals with Turkish

Statistical Institute in 1998, but it didn’t come to a

conclusion. According to the datum of Ministry of

National Education in 1999, it is seen that there are

3.650.000 disabled children who are at the age of

education (at the age of 3-18). In 1999-2000 only

38.19 of these children, approximately 1% of them,

benefited from the education. Those numbers show that

we have serios problems about the awareness of

individual differences and equality of oppotunity .[11]

According to 2006-2007 training statistics of

Ministry of Education, the total number of special

training classes is 1197 with 9428 student, 5933 of

them are male while 3495 of them are female. The

number of private education instutitions around country

is 253 with 15819 students (Statistics of Ministry of

National Education, 2009). Education services provided

for disabled indiduals has shown an increase over the

years. It attracts attention that this increase is fairly

high especially considering inclusive education.

Nevertheless, it shouldn’t be forgotten that there must

be a recovery which is not only quantitative but also

qualitative. It is clear that the new syllabus is

scheduled to assess the improvement in the individual

depending in his/her individual differences and the

relevant process. But it also requires arrangements

directed towards training of individuals that needs some

further facilities and private support.

It is because it is essential that individuals

requiring private education must practice on adequate

training opportunity for direction of necessities to

provide their development at uppermost level. With this

exigency, to plan the services which will be supplied

for disabled individuals, there is a necessity for further

arrangements by means of which these students will be

trained best among their coequals by using flexible

form of the new syllabus.

REFERENCES

1. Asan, A., G. ve Güneº, 2000. Oluºturmacý

öðrenme yaklaºýmýna göre hazýrlanmýº örnek bir

ünite etkinliði, Milli Eðitim Dergisi, 147: 50-53.

2. Bacanlý, H., 1999. Duyuºsal Davranýº Eðitimi.

Ankara: Nobel Yayýnlarý.

3. Baðcý, N., 2003. Öðrenme sürecinde öðrenciye ve

öðrenim amacýna yönelik yeni yaklaºýmlar. <Milli

eð itim dergisi, 159.http://yayim.meb.gov.tr /

yayimlar/159/baðcý.htm >(2006, Aðustos 11).

476



J. Appl. Sci. Res., 6(5): 473-477, 2010

4. Bilhan, S., 1986. Eðitim Sosyolojisi, Ankara: AÜ

Dil Tarih ve Coðrafya Fakültesi Yayýnlarý, No:352. 
5. Cannon, J.R., 1997. The constructivist learning

environment survey map help hat student exodus
from college science courses. Journal of College

Science Teaching, 27(1): 67-71.
6. Duman, B., 2002. Küreselleºme sürecinde

öðrenme-öðretme nasýl yapýlmalýdýr? Çukurova
Üniversitesi Sosyal Bilimler Dergisi, 9(9): 40-55.

7. Enç, M., D. Çaðlar, Y. ve Özsoy, 1987. Özel
Eðitime Giriº, Ankara: Ankara Üniversitesi Eðitim

Bilimleri Fakültesi Yayýnlarý, No: 156. 
8. Gürol, M., 2002. Eðitim teknolojisinde yeni

paradigma: Oluºturmacýlýk. Fýrat Üniversitesi
Sosyal Bilimler Dergisi, 12(1): 159-183.

9. Hallahan, D.P., ve J.M. Kauffman, 1978.
Exceptional Children, Us: Prentice Hall Series Ýn

Special Education. 
10. King, A.R., 1989. The Best Of Primary Education.

London: The Falmer Press, Inc. 
11. Kuz, T., 2001. Kaynaºtýrma Eðitiminin Yararlarý ve

K aynaºtýrma Eð itimine Ý liºkin T utumlar ýn
Ýncelenmesi, Yayýmlanmamýº Yüksek Lisans Tezi,

Ankara: Baºbakanlýk Özürlüler Dairesi Baºkanlýðý. 
12. Lipman, M., 1991. Thinking In Education.

Newyork: Cambridge University Press, Inc. 
13. Macmillan, D., 1982. Mental Retardiation Ýn

School And Society Us, US: Little Brown And
Company.

14. Mayer, E.R., 1992. Cognition and Instruction:
Their historic meeting within educational

psychology. Journal of Educational Psychology,
84(4): 405-412.

15. Milli Eðitim Ýstatistikleri, 2006-2007, 2009. Millî

Eðitim Bakanlýðý Strateji Geliºtirme Baºkanlýðý,

http://sgb.meb.gov.tr, (2009, Haziran, 2). 

16. Oðuz, O., A. Oktay, A. ve Halis, 2001. 21. yy.’da

Eðitim ve Türk Eðitim Sistemi. Ýstanbul: Sedar

Yayýncýlýk. 

17. Özden, Y., 1998. Öðrenme ve Öðretme. Ankara:

Pegem Yayýnlarý. 

18. Özsoy, Y., M. Özyürek, S. ve Eripek, 1996. Özel

Eðitime Muhtaç Çocuklar, Özel Eðitime Giriº,

Ankara: Karatepe Yayýnlarý. 

19. Paul, J.L., A.P. Turnbull, W.M. ve Cruickshank,

1977. Mainstreaming, A Practical Guide, US:

Syracuse University Pres.

20. ªahinel, S., 2002. Eleºtirel Düºünme. Ankara:

Pegem Yayýnlarý.

21. TC. Resmi Gazete, MEB Özel Eðitim Hizmetleri

Yönetmeliði, 18 Ocak 2000 tarihli 23937

(Mükerrer).

22. TC. Resmi Gazete, MEB 573 sayýlý Özel Eðitim

H akk ýnd a  K anun  H ükm ünd e  K a ra rn a m e,

06.06.1997 tarihli 23011 (Mükerrer).

23. Ülgen, G., 2004. Kavram Geliºtirme, Ankara:

Nobel Yayýnlarý.

24. Wheatley, G.H., 1991. Constructivist perspectives

on science and mathematics learning. Science

Education, 71(1): 9-21.

25. Yeºildere, S., E.B. ve Türnüklü, 2004. Matematik

öðretiminde oluºturmacý deðerlendirme. Eðitim

Araºtýrmalarý Dergisi, 16: 39-49.

477


